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Pupil Premium Strategy Statement – St Boniface RC 
Primary School  

 

This statement details our school’s use of pupil premium funding to help improve the 

attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School Overview 

Detail Data 

Number of pupils in school     271 

Proportion (%) of pupil premium eligible pupils     15%  

Academic year that this pupil premium strategy plan covers  2024 – 2025 

Date this statement was published 11  December 2025 

Date on which it will be reviewed 20 October  2026 

Statement authorised by Lisa Platts 

Pupil premium lead Laura Whitwell 

Governor / Trustee lead Veronika Hughes Bednar 

 

Funding Overview 

Detail Amount 

Pupil premium funding allocation this academic year £67,725   

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£67,725   
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Part A: Pupil Premium Strategy Plan 

Statement of Intent 

Our intention is that all pupils, irrespective of their background or the challenges they 
face, make very good progress and achieve high attainment across all subject areas. 
The focus of our pupil premium strategy is to support disadvantaged pupils to achieve 
that goal, including progress for those who are already high attainers.  
 
In line with DfE guidance and underpinned by evidence from the Education  
Endowment Foundation (EEF) and academic research, the school will take a tiered  
approach to meeting the needs of the most vulnerable. Research suggests that Covid 
has, ‘reversed a decade of progress in closing the attainment gap. The evidence is 
clear that disadvantaged students have fallen further behind during the pandemic’ 
(EEF, 2021:2).  

 
The school will provide targeted support to those who are not making good progress or 
those who have been disproportionally affected by the pandemic (EEF, 2021:3). High-
quality teaching is at the heart of our approach, with a focus on areas in which  
disadvantaged pupils require the most support; this method has been proven to have a 
positive impact on pupils’ learning and progress (Hattie, 2012). This approach should 
help to close the disadvantage attainment gap and at the same time, will benefit the 
non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed 
 below, is the intention that non-disadvantaged pupils’ attainment will be at least  
sustained, if not improved, alongside their disadvantaged peers.  

 
As a school, we will consider the challenges faced by vulnerable pupils, such as those 
who have a social worker and young carers. The activities we have outlined in this 
statement are also intended to support their needs, regardless of whether they are  
disadvantaged or not.  
 
Our approach will be responsive to common challenges and individual needs, informed 
by robust diagnostic assessment. The approaches we have adopted complement each 
other to help pupils excel. To ensure they are effective we will:  
 
• ensure disadvantaged pupils are challenged in the work that they are set  
• intervene  early when specific needs have been identified  
• adopt a whole school approach in which all staff take responsibility for 
           disadvantaged pupils’ outcomes and raise expectations regarding their potential  
           achievement  
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Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge Number Detail of Challenge  

1 Assessments, observations, and discussions with pupils suggest 
disadvantaged pupils generally have greater difficulties with phonics 
than their peers. This is a recognised trend in other schools (EEF). 
The school has a high number of EAL pupils (48%) which contributes 
to this need. In KS2, this impact continues and is particularly 
noticeable in comprehension activities, spelling and in writing. This 
negatively impacts their development as readers and their ability to 
confidently access other areas of the curriculum. 

2 Internal assessments, observations and pupil progress analysis  
indicates that attainment in mathematics among disadvantaged pupils 
is below that of non-disadvantaged pupils at expected and greater 
depth in most year groups. As children move further up the school, 
this gap increases  

3 Internal assessments, observations, discussion with students and 
pupil progress analysis indicates that writing attainment among  
disadvantaged pupils is below that of non-disadvantaged pupils at 
expected and greater depth. Based on the current cohort in the 
school, this gap is greatest in Year 3 and Year 4. 

 

4 Internal assessments, observations, discussion with students and  
pupil progress analysis indicates that reading attainment among  
disadvantaged pupils is below that of non-disadvantaged pupils at  
expected and greater depth. Based on the current cohort in the 
school, this gap is greatest in Year 3 and Year 4.  

5 Limited life experience beyond home and school. This is evident from 
discussion with students, through observations made by teachers, 
from students’ comments and written work and, feedback from  
parents. Examples of which are: lack of visits to parks, museums, 
place/areas of cultural interest, performances and sporting activities. 
Research suggests this has a negative impact on progress in many 
areas of the curriculum (EEF, 2021).  
 

6 Academically able pupils not reaching their potential because of socio-
economic factors (including attendance). Internal assessments,  
observations, discussion with students and pupil progress analysis  
indicates this.  
 

7 Assessments (including wellbeing surveys), observations and  
discussions with pupils and families have identified the impact of  
social and emotional issues for some pupils, particularly for children 
from disadvantaged backgrounds. This has a negative impact on  
general wellbeing, progress, attainment and attendance for some  
students.  
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Intended Outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended Outcome Success Criteria 

Diminish the attainment gap between 
children eligible for PPG and their peers 
in phonics by the end of KS1.  

Assessments and observations indicate an 
improvement in phonics in KS1. This will be evident 
by improved scores in the KS1 phonics assessments 
and a greater number of children on higher book 
bands.   

 

2024 – 2025   100 %      

Of disadvantaged pupils met the expected 
standard in phonics 

Improved maths attainment among 
disadvantaged pupils.  

  

 

End of KS2 maths outcomes show that in:  
2023  -  2024 – 71%   
2024 – 2025  -  100%  

of disadvantaged pupils met the expected 

Improved writing attainment among 
disadvantaged pupils.  

  

 

End of KS2 writing outcomes show that in:  
2023 -  2024 – 43% 
2024 – 2025 -   100% 

of disadvantaged pupils met the expected standard 

Improved reading attainment among 
disadvantaged pupils. 

 

End of KS2 reading outcomes show that in:  
 
2023 -  2024 - 71%    
2024 – 2025  =   100% 
of disadvantaged pupils met the expected standard 

School to provide opportunities for 
life experiences which some children 
might not receive because of socio-
economic factors.  

 

 

 

 

Each year group in the school undertakes at least 
three education visits per year which are targeted 
at the needs of the children in the cohort. Although 
difficult to quantify, this will increase their cultural 
capital which has been proven to have a positive 
impact on academic outcomes (Bennett et 
al.,2010).  

 

Activity in this academic year 

This details how we intend to spend our pupil premium funding this academic year to 

address the challenges listed above.  

Targeted academic support (one-to-one support, structured interventions, 

specialist teachers)  

 



 

5 

 

Budgeted cost: £46,400   

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Literacy Support Service  
Half day per week  of 
1:1 literacy input by a  
specialist literacy 
teacher to provide  
targeted intervention 
programmes addressing 
gaps in spelling, reading 
and writing.  

 

On average, one to one tuition is very  
effective at improving pupil outcomes. 
One to one tuition might be an effective 
 strategy for providing targeted support for 
pupils that are identified as having low 
prior attainment or are struggling in  
particular areas.  
 

One to one tuition | EEF (education 

en-dowmentfoundation.org.uk)  

 

1,3,4 

Intervention groups from 
Nursery  - Year 6. Group 
sizes between 4 - 8  
children.  
 
Allocation of time based 
on need and number of 
PPG children per year 
group.  
 

Support for: motor skills,  
phonics, reading, writing 
and maths.  

 

High-quality, experienced teachers will 
work with targeted children focusing on 
closing the gap with peers, building  
confidence and resilience and identifying 
and helping to break down barriers to 
learning (Hattie, 2012).  
 
Small group tuition | Toolkit Strand | Edu-
cation Endowment Foundation | EEF  

 

Reducing the number of children in 

 lessons also provides teachers an 

 opportunity to provide quality feedback 
which has been proven to have a high 

 impact on learning.  
 
Feedback | Toolkit Strand | Education  
Endowment Foundation | EEF  

 

1,2,3,4,6 

Teaching-assistant led 
groups.  
 

Teaching assistants in 
EYFS, KS1 and KS2 provid-
ing additional support to chil-
dren in a focused  
workspace to address gaps 
in learning  

 

Trained teaching assistants, under the  
guidance of class teachers, will teach groups 
of between 2-5 children. These children will 
be some of the lowest attaining learners in the 
year’s groups. Many of the lessons will take 
place in a separate classroom. Teaching  
assistants will target the specific needs of the 
group of children.  
 

Small group tuition | Toolkit Strand | Education 
Endowment Foundation | EEF  

 

1,2,3,4 

Booster Classes  Classes  before and after for Year 6 disadvan-
taged and/or those who do not have home 
support. This will take place in Spring Term 

2,3,4,6 
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and Summer Term. Experienced teachers will 
work with targeted children to help them reach 
Year 6 standards before leaving for secondary 
school  

 
CPD for Success for All 
Phonics training and pur-
chasing resources.  
 
This is a whole-school ap-
proach but will have the 
greatest impact in EYFS 
and KS1 to begin with  

 
 

Phonics teaching has a positive impact with 
very extensive evidence to underpin this. 
Phonics is an important component in the de-
velopment of early reading skills, particularly 
for children from disadvantaged backgrounds  
 
Phonics | Toolkit Strand | Education Endow-
ment Foundation | EEF  

 

1,4 

Facilitating spoken language 
and verbal interaction in the 
classroom.  
 
Nursery to Year 6  
 
Teachers, Teaching  
Assistants and outside  
agencies (Volunteer  
Readers,   
Literacy Support Service) 
will:  
 
- promote full sentence  
responses 
- extend vocabulary 
- plan collaborative activities 
-encourage pupils to read 
aloud and then have  
conversations about the  
content of the book with 
teachers and peers  
-model inference through the 
use of structured questioning  
-paired and group reading in 
class and with an adult  
-implicit and explicit activities 
that extend pupils.  
-resources for class libraries  
 

Evidence suggests that oral language 
 interventions and opportunities have a  
positive impact on attainment.  
 
 
Oral Language Interventions | Toolkit Strand | 
Education Endowment Foundation | EEF  
 
 
The school is recognised as a Communication 
Friendly School – Elklan. 
Staff receive ongoing CPD to ensure that 
skills and knowledge are having a consistent, 
school wide impact. 

1,3,4,6 

-MyMastery subscription  
-Times Tables Rockstars  
-IT investment.  
 
Success For All Phonics 
 – Parent Portal, access to 
shared readers and phon-
ics input for parents 
 

The impact of mastery learning approaches is 
an additional five months progress, on  
average, over the course of a year.  
 
 
Mastery learning | EEF (educationendow-
mentfoundation.org.uk)  
 
 
 
The average impact of homework is positive 
across both primary and secondary school.  

1,2,3,4,6,7 
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-IT investment ensures all 
children have devices to 
complete work and have  
access to the internet  
 
-TTRS  will support in-
school and home-learning 
for all abilities.  
 
MyMastery  is built around 
Mastery Learning in 
 mathematics which is 
proven to have a positive 
impact on attainment.  

 

Homework | EEF (educationendowmentfoun-
dation.org.uk)  
 

 
 
 

Parental Engagement  
 
SLT, Inclusion Manager 
and subject specialists 
providing information and 
training for parents in ar-
eas such as: phonics, 
reading, writing, maths,  
‘supporting your child at 
home’ , SEND strategies 
 parenting workshops and 
IT 
 including online safety. 
 

The average impact of the  
Parental Engagement approaches is about 
an additional four months’ progress over 
the course of a year. There are also higher 
 impacts for pupils with low prior attain-
ment.  
 
Parental engagement | EEF (educationen-
dowmentfoundation.org.uk)  
 

1,2,3,4,5,6,7 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing)    

Addressing Social and Emotional issues 

Budgeted cost: £15,822  

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Emotional literacy 
support assistants 
(ELSA)  
 

Activities will build confidence and 
address gaps which should increase 
academic attainment  
 

3,4,7 
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Trained teaching as-
sistants  will work 
with individual  

children and/or small 
groups to support chil-
dren identified by 
SENCo and SLT.  
 
Social Skills, Sensory  
Circuits, Movement 
Breaks 

Social and emotional learning| Toolkit 
Strand | Education Endowment Foun-
dation EEF  
 
Teaching assistant interventions| 
Toolkit Strand | Education Endowment  
Foundation EEF  

Trauma Informed  
Support  from Mental 
Health Lead 
 

Bespoke, emotional support for the 
most vulnerable pupils delivered by a 
trauma informed practitioner. 

7 

Journey of Hope –  
facilitated by Place2Be 

Small group emotional support ses-
sions run over a term for vulnerable 
pupils  

7 

SENCo working with 
 individual children to  
support them with So-
cial & Emotional issues 
when necessary  
 
There are number of 
 children who benefit 
from this on a weekly  
basis.  

Social and emotional learning  
approaches have a positive impact, 
on average, of 4 months’ additional 
progress in academic outcomes over 
the course of an academic year.  
 
Social and emotional learning| Toolkit 
Strand | Education Endowment 
 Foundation EEF  

2,3,4,6,7 

Wider Opportunities   

Budgeted cost: £ 5053    

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Grant made available 
for  Y 6 school journey 
for disadvantaged  
children.  
 
-Funding for other trips 
across the year groups  

 

Research on the short-term effects of  
education visits suggests that learning 
does take place.  
This learning can be  
academic, cultural and/or social but not 
limited to these (DeWitt and Storksdieck, 
2008).  
Bourdieu claimed that there was a strong 
correlation between academic success 
and the accumulation of cultural capital 
(Bourdieu, 1992).  

3,4,5,6 
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Coach hire to facilities 
enrichment activities for 
all children especially 
those in receipt of the 
PPG  

Children from lower socio-economic 
backgrounds can be motivated, through 
a cultural experience (like an educational 
visit), to have a positive attitude towards 
cultural appreciation and experiences 
which is beneficial for social and  
academic development (Kisida, Greene 
and Bowen, 2014:292).  
 

5 

Free spaces for tar-
geted children in extra-
curricular clubs  

 

 

 

 

Subsidised places in the  
the school-run ‘Breakfast 
Club’ and ‘Afterschool 
Club’.  

 

Children get the opportunity to take part 
in sports (gymnastic, football  
tennis etc.) and enrichment activities 
(cooking, art, sewing, lego, dance  etc.) 
which can have a  
positive impact on social and emotion  
issues as well as health  
https://educationendowment founda-
tion .org.uk/education-evidence/teach-
ing-learning-toolkit/social-and-emo-
tional-learning  

5,7 

Music  Lessons  
 
Brass or flute 
Some children take up 
offer of subsidised peri 
lessons  
 receive 30  minutes 
1:1 or 1:2 music tuition 
per week  
 
  

In addition to providing academic sup-
port, some school programmes aim to 
provide stimulating environments and ac-
tivities or develop additional personal and 
social skills. These programmes are 
more likely to have an impact on attain-
ment than those that are solely academic 
in focus.  
https://educationendowment founda-
tion.org.uk/education-evidence/teach-
ing-learning-toolkit/extending-school-
time  

5 

Non-curriculum based 
enrichment activities.  
 

Opportunities for   
children to build cultural 
capital through trying 
new activities, learn new 
skills and develop  
personal interests.  
 

The  sessions the chil-
dren take part in promote 
a growth mindset where 
children are encouraged 
to try activities they may 
not normally choose.  
 

Cultural capital is the essential 
knowledge that children need to prepare 
them for their future success. It is about 
giving children the best possible start to 
their early education.  
 
‘Children will benefit most from a flexible 
curriculum that builds on what they  
understand and know already.  
As well as responding to children’s  
interests, new and inspiring experiences 
will be of great benefit.’  
 

https://early-education.org.uk/cultural-
capital/  
Cycling, water safety, watersports,  
hiking, archery, climbing 
 

5,6 

 

Total budgeted cost: £67, 275    
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Part B: Review of the previous academic year 

Outcomes for Disadvantaged Pupils 

 

Attendance 2024 - 2025 

 Attendance of PPG 
eligible children 

Attendance of non-PPG 
eligible children 

Difference 

2023 – 2024  
 

 94.7%  95.2%  0.5% 

2024 – 2025 
 

93.9%  94.2%  0.3% 

 

Academic Outcomes    2024 – 2025 

 

Year 6       Progress of children in receipt of PPG 

No. of  pupils  

eligible for PPG 

Reading Writing Maths 

2023 - 2024 Exp +     86%   Exp +      86%  Exp +    86% 

2024  - 2025  Exp+      100% Exp+       100% Exp +    100% 

 

Year     6      Attainment   of children in receipt of PPG 

No. of  pupils  

eligible for PPG 

Reading Writing Maths 

2023 - 2024 Exp +  71%  

 (GD 14%) 

Exp +    43%  Exp +  57% 

(GD  14%) 

2024  - 2025 Exp+      100% Exp+       100% Exp +    100% 
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Year 5     Progress of children in receipt of PPG 

No. of  pupils  

eligible for PPG 

Reading Writing Maths 

2023 – 2024 Exp +   100% Exp +    100% Exp +   100% 

2024 – 2025  Exp+     80 % Exp+        60% Exp +    60% 

 

Year 5     Attainment   of children in receipt of PPG 

No. of  pupils  

eligible for PPG 

Reading Writing Maths 

2023 – 2024 Exp +  71%  Exp +    71% Exp + 86%   (GD  29%) 

2024 - 2025 Exp+      80%  Exp+       40% Exp +    40%  

 

Year  4      Progress   of children in receipt of PPG 

No. of  pupils  

eligible for PPG 

Reading Writing Maths 

2023 – 2024 Exp +   40% Exp +     80% Exp +    60%  

2024 – 2025  Exp+      90%  Exp+       82%  Exp +    72%  

 

Year   4         Attainment   of children in receipt of PPG 

No. of  pupils  

eligible for PPG 

Reading Writing Maths 

2023 – 2024 Exp +  40% Exp +     80% Exp +   60% 

2024 – 2025 Exp+      64%  Exp+      64%  Exp +    64%  
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Year 3      Progress    of children in receipt of PPG 

No. of  pupils  

eligible for PPG 

Reading Writing Maths 

2023 – 2024 Exp +   73%   Exp +    91% Exp +   100% 

2024 – 2025 Exp+     0 Exp+       0 Exp +    60% 

 

Year 3    Attainment   of children in receipt of PPG 

No. of  pupils  

eligible for PPG 

Reading Writing Maths 

2023 – 2024 Exp +  73% Exp +  55% Exp +    82% 

2024 – 2025  Exp+      75% Exp+       0 Exp +    0  

 

Year 2       Progress  of children in receipt of PPG 

No. of  pupils  

eligible for PPG 

Reading Writing Maths 

2023 – 2024 Exp +    33% Exp + Exp +  33%  

2024 - 2025 Exp+      25 % Exp+       50%  Exp +    75 % 

 

Year 2     Attainment   of children in receipt of PPG 

No. of  pupils  

eligible for PPG 

Reading Writing Maths 

2023 – 2024 Exp +  33% Exp +        0 Exp +     0 

2024 – 2025 Exp+      75% Exp+      25% Exp +    75% 
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Year 1    Progress  of children in receipt of PPG 

No. of  pupils  

eligible for PPG 

Reading Writing Maths 

2023 – 2024 Exp + 75% Exp + 50% Exp +  75% 

2024 – 2025 Exp+     100% Exp+    89%  Exp +    89% 

 

Year 1     Attainment   of children in receipt of PPG 

No. of  pupils  

eligible for PPG 

Reading Writing Maths 

2023 – 2024 Exp +   75% Exp +    25% Exp +    75% 

2024 – 2025  Exp+      89% Exp+     78% Exp +    78% 

Service pupil premium funding (optional) 

: How our service pupil premium allocation was spent last academic year 

N/A 

The impact of that spending on service pupil premium eligible pupils 

N/A 
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Further Outcomes & Achievements 2024 – 2025 

• Children in Y6 were encouraged to attend before and after school booster ses-
sions in spring and summer term to support filling gaps in their knowledge and 
understanding  and to prepare them for SATs and secondary school. All children 

eligible for the PPG attended. 
 

• Wandsworth Literacy Support Programme: Provided targeted support to 
 selected children throughout the year. 

• Y3  Phonics programme in place for children who did not meet the required 
standard in Year 2. 

 
• Learning walks, book scrutinies and observations were conducted in line with 

the targets noted in the SIP to improve the quality of teaching and learning 
across the school.  

 
• Teachers provided with CPD opportunities, particularly in phonics, supporting 

the bottom 20%, reading, writing and teaching for mastery (Success For All 
Phonics, Reading Assessment Programme - RAP 

 
• Training provided for Teaching Assistants to support all children including disad-

vantaged and lowest 20% - Tutoring with the Lightening Squad 

 
• Teaching-assistant groups run in Reception to support targeted children – motor 

skills, social skills, communication and language, phonics  
 

• IT investment: New Chromebooks and IT equipment purchased. Devices loaned 
to families who could not access online learning  

 
• Autumn, Spring & Summer Pupil Progress meetings took place  

 
• Class sizes were reduced and targeted support delivered in Y6 and    Y3/4 

maths groups  
 

• Outdoor Learning: Lessons every term for Reception to Year 6 (Tooting Com-
mon and school grounds) 

 
• Free places provided for children in receipt of the PPG in extra-curricular clubs  

 
• PPG eligible children were proportionally represented on school council, pre-

fects and pupil voice groups for curriculum areas  
 

• PPG eligible children targeted to access enrichment opportunities e.g. girls choir 
at Royal Albert Hall 
 

 
• EWO worked with families in need of support. Some families were PPG eligible  
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• Breakfast Club and After School Club places subsidised for targeted disadvan-
taged families 
 

• Inclusion Manager  reported to SLT and Governors   

 
• Specialist training for staff to help children with: SEMH,  C&L, C&I  

 
• PRU professionals e.g.  Play therapist worked with children identified as need-

ing support  

 
• ELSAs  worked with children in KS1 & KS2 

• Journey of Hope provided for groups of key pupils 

 
• Grant made available to  families  eligible for PPG, to help pay for school 

 journey in Y6 to IOW  

• Educational visit places subsidised for PPG eligible children and families in need 
of financial support  

 

• Beanstalk worked with children throughout the year to improve their reading, 

spoken language and provide social and emotional support (4 volunteers)  
 

• Uniforms provided for families in need of them  

• Termly feedback to Chair of Governors  

• Resources for SEMH needs – all classes 

 

 

 


